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MBA 510

LEADERSHIP SKILLS AND TEAM DEVELOPMENT

F A L L     Q U A R T E R      2 0 0 8
TUESDAY   SECTION
I n s t r u c t o r   I n f o r m a t i o n :

Name


Phone Number

E-mail Address
Bill Weis
(206) 296-5691

billweis@seattleu.edu


http://fac-staff.seattleu.edu/billweis/
Class E-mail:


510F08T@seattleu.edu
Office/Hours:
Pigott 506

Anytime by appointment

“Working effectively on teams is the most important new skill MBAs should have, according to the CEOs polled in Fortune’s recent survey.”


O’Reilly, “Reengineering the MBA,” Fortune, Jan. 24, 1994

R a t i o n a l e:

Instead of knowing a few new facts or practices, the modern manager needs to become more responsive in working with others, more creative in coping with challenges and finding solutions, and more adept at synthesizing various inputs and taking future-oriented actions.

In this course we approach leadership skills and team development through a combination of traditional learning activities (readings, classroom experiences) and an experiential learning laboratory, which includes a major service component.  In experiential activities participants will be asked to practice various roles necessary to be an effective, high-performing manager and team member.



“Business schools must also teach core management skills –



interpersonal, 
leadership, and communication skills, which are 



perceived as highly valuable but which are often rated as the least

 

effective components of business school curricula.”






Management Education at Risk. AACSB, 2002.

“A mind that is stretched by a new experience can never go

 back to its old dimensions.”
  Oliver Wendell Holmes

C O U R S E  O B J E C T I V E S :
The course is designed to meet three main objectives:

 To help you assess strengths and weaknesses in terms of important leadership and team-building skills such as promoting effective decision making in groups, managing diversity in teams, motivating others, and integrating work and personal life.

 Once you have assessed your strengths and weaknesses, to provide you with tools to develop further your leadership and team-building skills.

 To teach you about group development and teamwork through discussion, mini-lecture, readings, and more directly by doing in-and out-of-class activities in-groups.

C O U R S E    M A T E R I A L S:


Course Readings Booklet (provided at first class meeting)


MBTI Questionnaire and Booklet (purchase at book store)

EQ Primer (provided at first class meeting)
C L A S S   S C H E D U L E   A N D   T o p i c a l   o u t l i n e :
October 28:
Complete course forms

6:00 pm – 9:35 pm
Introductions


Course schedule and expectations


Primer on OEBT


Experiential Activities


Assignment for next week:


     Bring MBTI letters to class

     Read and synthesize first half of the readings book               

     Prepare initial list of service-project opportunities



Join the class listserv!!  Here’s how:



Send a message to: listserver@seattleu.edu


Then, in the “subject” box, type: subscribe 510F08T


Then “send” and you will have joined the list.  DO IT NOW!

November 4:
Primer on MBTI

6:00 pm – 9:35 pm
Experiential Activities


Service Project meeting


Assignment for next week:


     Read and synthesize second half of the readings book and the 
    “EQ Primer” (All syntheses are turned in next week)


Narrow down service project plans
November 11:

6:00 pm – 9:35 pm
Experiential Activities


Finalize service project plans


Turn in Syntheses for the Readings Book and EQ Primer
November 14 - 16:
Retreat -- Friday, 2:00 pm through Sunday, 5:00 pm 


                            Bring readings packets and journals to the retreat


NOTE:  The weekend retreat begins promptly at 2:00 PM on Friday, so you should arrive with ample time to get checked into the conference center and be ready to begin working at 2:00.  We will be working late into the night on both Friday and Saturday nights (typically until 11:00 or later).  The weekend will consist of a mixture of classroom and both indoor and outdoor experiential activities.  We will work in the out of doors regardless of the weather, so heed the repetitive recommendations to bring warm, weather proof clothing -- clothing that will keep you warm and dry, and that doesn’t mind getting dirty!

November 18:
Debrief Retreat Experience

6:00 pm – 9:35 pm
Experiential Activities





Special Topics





Secret Fan Cards

December 2: 
Debrief service experience

6:00 pm – 9:35 pm
Secret  Fan Cards

Application Paper is Due 


Reflection Journal is Due
“The road to adventure leads to wisdom.”

-From a Celestial Seasonings Teabag

S t u d e n t   R e s p o n s i b i l i t i e s   a n d   E v a l u a t i o n :
Participants in MBA 510 will be evaluated using the following criteria:

1.
Attendance and Participation  (15 % of grade) Attendance means prompt arrival at all scheduled class sessions and activities.  In this course, participation means: visible engagement in your personal learning process as well as that of other students, completing the assigned readings and actively contributing to group discussions, and planning and implementing a group service project to be discussed later in the outline.  If you have concerns about attendance or participation, please let me know.

“The purpose of life, after all, is to live it, to taste, experience it to the utmost, to reach out eagerly and without fear for a newer and richer experience.” 

  Eleanor Roosevelt

2.  Reflection Journal  (25 % of grade) This is an important tool for maximizing the learning value of experiential activities.  It serves as a means for understanding, articulating, interpreting and relating learning’s to other aspects of our lives (transference), and is most effective when done soon after the experience.  The journal should contain reflections on your experiences during the course from:

Class meetings

The retreat 

Service project

Work 



      Other group encounters and activities



      Other venues as relevant

Reflective journalizing is a highly personal activity and should draw from personal background, perspectives, feelings, and interpretations.  It is not a process of logging events and activities, but one of reflecting on your personal experiences and reactions to those experiences.  Questions you should be asking and addressing as you journal on experiences include:  What worked well and why?  What (and whose) words and gestures particularly fueled your energy and commitment to the group’s success?  As metaphors for other venues in your work or personal life, what did you see (are you seeing) in the class challenges and class dynamics that are isomorphic to those other venues?  How?  What can you transfer from the class experiences to those other venues?

When reflecting on your retreat experience you should strive to tie together what you have learned in the readings and what you have observed in your own behavior and that of your classmates.  The focus should be on effective teaming, leadership, and other appropriate topics.  You may include e-mail messages to your class or to specific individuals in your class.  In fact, I would encourage you to use written messages to your course colleagues as your primary mode of written reflection, since those messages provide valuable feedback to your colleagues as you share your personal thoughts, observations and epiphanies from your experiences together.  Just include a print out of those messages in your journal.  In this way both you and your colleagues benefit from your reflection process.

The journal may be neatly handwritten.   You will be assessed on how well you met expectations for “effort” and “diligence” in journalizing on your experiences in the course.


3.  Secret Fan Cards  (10 % of grade)  During the course you will write and deliver 6 secret fan cards to 2 selected individuals in the class (you will be given their names).  Writing these cards is a serious reflective exercise.  It gives you an opportunity to observe more closely the actions and words of 2 other people in the group, looking particularly at the steps they take that enhance the group dynamics.  In other words, you are looking for the things they do well, and writing specifically in the cards about those things --  that is, supportive, positive, specific feedback.  For example, you might notice that one of your secret fanees was especially helpful in getting group “buy in” for a strategy for approaching a group challenge.  You might mention this in your card, and perhaps add your own appreciation for those efforts.  As you focus attention on your secret fanees over the course, you will observe behaviors that warrant positive feedback.  Be creative and observant --  and specific.  The more specific the feedback the more helpful and meaningful it will be to your card recipients.
4.  Readings Syntheses  (20 % of grade) You should prepare brief written syntheses for all readings in the course packet, as well as the EQ Primer.  This is not a busy-work task to test whether you’ve read the assignments.  The act of reflecting back on what you’re reading and reducing (or synthesizing) the readings to the salient points being conveyed in each reading will substantially enhance your understanding and retention of these points.  It engages you actively in the learning process and thereby maximizes your personal learning.  The syntheses will give you a memory “handle” on what you’ve read and will make the time you’ve spent with the readings packet and EQ Primer much more meaningful and more enduring.  These syntheses need only be a paragraph or two long, depending on the item that you are summarizing.  You should take five minutes immediately after reading each article in the packet, or chapter in the book, and quickly write down the essence, or synthesis, of the article or chapter.

5.   Group Service Project  (10 % of grade)  A major group service project will be planned and implemented by each class.  The “group” may comprise the entire class (this would be the ideal), or a subset of the class that agrees to a specific project—subsets of the class should include at least 10 members, preferably more.  The project must be completed before our final class session.  In evaluating alternative projects, your group should consider whether the project promises to make a significant contribution to the community (an important social-service need, the neighborhood, greater Seattle, the mountains, the Sound, etc.).  It should involve at least 10 hours of work from each member of the group, in addition to planning and debriefing meetings.

Here are some other guidelines around selecting, planning and implementing your project: 

Planning Process: Try to meet before or after class to generate ideas, pin down times, and make additional arrangements for service projects.  After an initial face-to-face session, you can use the class E-mail list for further planning.

Idea Generation: Generate no less than 5 and no more than 30 possible ideas before the second class meeting in order to aid further planning.

Idea Selection: In evaluating alternative projects, your group should consider whether the project promises to make a significant contribution to the community (Seattle, the neighborhood, the environment, etc.).

Physical or Mental?: Your project can involve grunt work or it can involve higher level skills present in the group.  That is up to you.

Generating Commitment: Before individual students commit to one or more ideas proposed by the group, make sure that you consider this project worthy of your time, sweat, and intellectual energy.  If not, speak up and propose an alternative that you can commit to!

Teamwork: The service project should depend on teamwork.  The service project is intended to provide the class with another opportunity to work together as a team.  Avoid projects that require people to work in separate physical spaces or on unrelated activities.

Opportunity for interaction with or feedback from your clients: Past student feedback suggests that interaction with community members and a clear perception of contribution to the community yields an especially gratifying experience.  If you do not interact with clients during your project, please devise a way to receive feedback from them after the project.

Adequate Planning: In a given class, you could have up to 300 person-hours of labor available.  Make sure that whatever project or organization you select is ready to absorb that supply of labor.  Otherwise people will be underutilized and under-committed to the team’s endeavor.

“In addition to feeling good about community

involvement, most participants realized the value of the projects

as vehicles for learning about themselves as a team.”

Stewart Friedman, “Community Involvement Projects in the Wharton Curriculum”

Note:  Be sure you include a thorough written reflection of your service project experience in your reflections journal, if the project was completed prior to the due date of the journal.
6.  Application Paper  (20% of grade) This is your primary tool for documenting how you will apply any learning, insights or new skills that you have acquired as a result of the course experience.  You should think about the entire course experience (on-campus meetings, retreat, service project, interactions with your class colleagues via e-mail and out of class, etc.) and address the question, “Now what?”  This paper should be approximately 8 - 10 pages, typed, double-spaced in length.  

“In the world today there’s plenty of technology, plenty of entrepreneurs, plenty of money, plenty of venture capital.  What’s in short supply is great teams.”









John Doerr









Kleiner Perkins Caulfield and Byers



 “If your actions inspire others to dream more,

learn more, do more and become more, you are a leader.”  
  John Quincy Adams

Disabilities Note:

If you have, or think you may have, a disability (including an ‘invisible disability’ such as a learning disability, a chronic health problem, or a mental health condition) that interferes with your performance as a student in this class, you are encouraged to arrange support services and/or accommodations through Disabilities Services staff in the Learning Center, Loyola 100, (206) 296-5740. Disability-based adjustments to course expectations can be arranged only through this process.
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